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Workshop Overview

I. Professional Learning Programs
• Nuts and bolts: logistics, budget, schedule, recruitment
• Theoretical frameworks – Content, Pedagogy, and Assessment

II. Experiential Learning Activities
• Intercultural Competence learning for student leaders
• Equity and Inclusion case studies for faculty and program directors 
• Professional Community of Inquiry technology for the campus collective



Professional Learning Program
Types of programs:
• Faculty Learning Communities 
• Professional Learning Communities
• Professional Communities of Inquiry

Paradigm Shift                
Isolated Learning Collaborative sense making
Training Intellectual Engagement
Siloed and specialized Cross functional and holistic
Knowledge as narrow expertise Knowledge embedded in social context
Incremental Change Systemic Change

Theory and Best Practice
• Learning Communities Journal: 
http://celt.miamioh.edu/lcj/
• Milton Cox (2004, 2018) Faculty 
Learning Communities

http://celt.miamioh.edu/lcj/


Professional Learning Communities 
• Backward Designed Seminar
• Measurable outcomes and work products
• Scaffolded assignments
• Archived deliverables in a learning management system (Canvas)
• 1 year, 10 meetings, 2 hours each, public dissemination of project 
• Average Cost: $15,000 - $10,000 faculty stipends, $5,000 facilitation cost”

Structured Curriculum Indep. Work Collaborative Work

First 5 Meetings:

• Team and trust building
• Experiential learning activities
• Action research or course redesign 
project plan

Summer or Winter 
Break
• Independent work time
• Consultation

Second 5 meetings

• Project or research implementation
• Trouble shooting
• Participant presentations 
• Dissemination and publication of 
projects

1 Year Timeline

Nuts and Bolts: Logistics



Sample Equity Learning Communities
• Program Assessment: Critical Thinking and Global Perspectives
• Equity, Learning, and Student Success Analytics
• Equity, Peer Programs, and Student Success
• Inclusive Teaching for Diverse Learners
• Empowering Student Leaders
• Equity and the Scholarship of Teaching and Learning
• Peer Programs: Collaboration for Equity
• Data Analytics: Scaling for Equity and Impact



Culminating Event
Faculty Learning Communities

After

Asian	Studies	Program

Greg	M.	Kim-Ju

Program	Description

The	Asian	Studies	Program	is	designed	to	
provide	students	with	a	coherent	introduction	
to	the	language,	 history,	and	culture	of	Asian	
societies	on	the	western	rim	of	the	Pacific	Basin.	While	focusing	on	
Pacific	Asia,	the	program	also	supports	the	study	of	cultures	from	the	
Indian	subcontinent	and	other	regions	of	Asia.	Each	concentration	
(Japanese,	 Chinese,	Southeast	Asia)	provides	an	interdisciplinary	
understanding	of	the	major	social	and	historical	forces	at	work	in	the	
region,	supported	by	appropriate	language	training.	Graduates	 of	the	
program	either	 continue	their	studies	at	graduate	 institutions	or	
utilize	their	knowledge	and	training	through	employment	in	
government,	 business	or	education	relating	to	this	increasingly	
important	region	of	the	world.

Data	Request

v Program	data	 on	Asian	Studies	student	majors	was	requested	
from	the	Office	of	Institutional	Research.

v Demographics	(e.g.,	ethnicity,	gender),	 high	school	GPA,	college	
GPA,	remediation,	SAT	 scores,	and	enrollment	data	were	points	
of	interest	in	this	initial	wave	of	data	assessment	and	evaluation.

Data	Analysis:	Results	

v With	student	enrollment,	there	were	 more	“Native”	women	(70%)	
than	men	(30%)	and	an	equal	split	for	transfer	students.

v The	Native	 student	body	was	mainly	comprised	of	Asian	Americans	
and	Pacific	Islanders	(AAPI;	57%)	and	White	Americans	(15%),	
whereas	 the	Transfer	 study	body	was	mainly	comprised	of	White	
Americans	(45%),	AAPI	(30%),	and	multiethnic	(13%).

v Of	those	Asian	Studies	majors	who	started	at	CSUS	as	freshmen,	
30%	needed	remediation	in	Math,	18%	in	English,	and	15%	in	both.

v Native	students	had	higher	high	school	GPA	(3.42)	compared	to	
Transfer	 students	(3.10).	However,	Transfer	students	had	higher	SAT	
Math	(572.67)	and	SAT	Verbal	(554.00)	compared	to	Native	students	
(480.14	for	SAT	Math	and	483.57	for	SAT	Verbal).

Data	Analysis

v Excel	and	SPSS	were	 used	to	examine	institutional	data	to	
address	the	main	research	 question.

v I	was	already	familiar	with	both	Excel	and	SPSS	and	both	are	
user-friendly.

v One	limitation	of	this	data	process	and	analysis	involved	some	
areas	 of	student	experiences	 that	were	 not	available.	However,	
data	were	 organized	in	a	manner	that	was	easy	to	use.	

Reflection:	Challenges	and	lessons	 Learned

v One	of	the	challenges	is	that	the	data	set	is	already	set	with	
specific	variables,	which	means	that	it	may	not	include	some	
variables	or	aspects	of	student	experiences	 that	may	be	of	
interest	 to	me.	For	example,	I	was	interested	in	student	
group/club	experience	and	language	completion,	both	of	which	
were	 not	included	in	the	data	set.	Still,	I	was	successful	in	
investigating	factors	such	as	gender,	ethnicity,	remediation	and	
their	relationship	to	GPA	and	semester	enrollment.

Inquiry	Question

v Original	 PLC	Question	

Ø What	factors	are	related	to	graduation	and	
retention	rates	for	Asian	Studies	majors?

v Refined	PLC	Question

Ø What	are	differences	between	“Native”	
students	and	Transfer	students	who	are	
majoring	in	Asian	Studies?

v The	initial	research	question	changed.		In	reviewing	data,	I	
realized	I	needed	to	answer	some	basic	questions	
between	“Native”	and	Transfer	students	before	tackling	
the	larger	question	of	retention.	I	became	more	specific	
about	what	data	were	available	and	what	I	could	focus	on.	

Greg	 Kim-Ju	is	the	Director	of	the	Asian	Studies	Program	and	a	professor	in	the	Department	of	
Psychology.	He	teaches	courses	on	Contemporary	Korean	Culture,	Cross-Cultural	Psychology,	and	
Psychology	of	Multicultural	Groups.

Problem	/	Question Equity,	Learning,	and	Student	Success	Analytics

Data	Analysis:	Results	and	Conclusions

v Table	1.	CSUS	GPA	&	Terms	Enrolled	by	Ethnicity

v Findings	showed	that	AAPI	students	tended	to	be	enrolled	as	
undergraduates	 longer	and	had	lowest	GPAs	compared	to	other	
ethnic	groups.	This	information	is	useful	as	we	begin	to	better	
understand	variations	by	ethnicity	and	other	variables	with	
retention	 and	graduation	rates.

CSUS	GPA	&	Terms	Enrolled

Ethnicity CSUS	GPA Terms	Enrolled

AAPI	 (N	=	13) 3.03	(.43) 6.92	(2.36)

Latino		(N	=	2) 3.63	(.26) 4.50	(.71)

White	(N	=	22) 3.35	(.36) 6.00	(1.35)

Multiethnic	 (N	=	5)		 3.07	(.43) 6.40	(1.51)

Other	(N	=	3)	 3.21	(.41) 5.33	(1.12)

Diversity and Inclusion Open Educational Resources Equity Analytics



Guiding Theoretical Frameworks
Association of American Colleges 
and Universities: VALUE Rubrics

Bennett’s (2004) Developmental 
Model of Intercultural Sensitivity

Deardorff’s (2004) Model of 
Intercultural Competence



Theoretical Frameworks
AACU Rubric - Aligned with University Baccalaureate Learning Goals

Framed by Bennett’s and Deardorff’s work…



Bennett’s (2004) Developmental Model of 
Intercultural Sensitivity

Theoretical Frameworks

Denial – complete denial of different 
ways of human existence.
Defense –Recognition of others but 
hostility and negative feelings towards 
them
Minimization – the existence of the 
others is tolerated, by minimizing the 
differences between groups 
Acceptance – acceptance of the others 
by respecting differences in behavior
Adaptation – full respect and empathy 
with others and adaptation of personal 
behavior 
Integration – absorbing and integrating 
some aspects of behavior and values of 
others 



Minimization of Difference

MIND-SET:  “I don’t see race, I am color-blind.”



Deardorff’s (2004) Model of Intercultural Competence

How do we 
develop these 

skills?

à Practiced Dialogue 
à Change in behavior
à Encourage learners 
to generate thought

à Provoking questions

Empathy

)



Putting Theory into Practice

Community Agreements

• Active listening

• Vegas Rules – what is said in the community stays in the community

• Respond to and challenge ideas, not people

• Step up, step back, and be aware of space

• Brave Space

• lean into discomfort; assume good intentions; 

• take responsibility for impact

Experiential Learning Activities



Experiential Learning Activity 1
“The Form”

Context of Activity:
• Part of the Intercultural Competence learning for student 
leaders (HSI  Peer Network PLC)
• Audience: Faculty, staff, and administrators that direct 
student peer programs, advising, mentoring tutoring, etc.
• Purpose: To establish equity and inclusion training in 
student peer programs
• Each program director takes turns opening the PLC session 
with an intercultural competence activity.
• Participants engaged in a level 1 activity from “ Building 
Cultural Competence: Innovative Activities and Models

- “The Form”  pg. 81



Directions:  You have 2 minutes to complete this form

Experiential Learning Activity 1
“The Form”



Debriefing the Activity

The Form Activity

1. What one word describes how you felt during 
this activity, especially in the very beginning?
2. Why do you think the facilitator kept calling out 
the time? How important is time in some cultures?
3. What strategies did you use to try to complete 
this form?
4. Were there items on it that did or did not make 
sense to you? 

Thinking about the Models:
A. What stages in the 

developmental model were 
experienced as you did this 
activity?

B. What intercultural attitude, 
knowledge, skills did you  
use/practice during this activity?



Experiential Learning Activity 2
Context of Activity:
• HSI Data Analytics and Equity PLC Case Studies
• Audience: Faculty, student affairs staff, and administrators
• Purpose: To examine equity in the context of teaching and learning 
• Participants practice discussing equity and applying theoretical 
models to teaching and learning situations



Experiential Learning Activity 2

1. Choose one of the case studies
2. Read through it and take a few notes on your individual thinking
3. Turn to your neighbor and share your answers to the questions

Think Pair Share



Experiential Learning Activity 2



Experiential Learning Activity 2
Share

Case Study 1: Math
A. Do you agree with Professor or the 
Second Year Student?

B. What stages in the developmental 
model were experienced as you did this 
activity?

C. What knowledge and/or skills might 
the faculty need to confirm or disprove 
their assertions?

D. What skills might students need to 
navigate and succeed in the system?

Case Study 2: Social Science
1. What stages in the developmental 

model were experienced as you did this 
activity?

2. What skills and knowledge might be 
needed by the faculty and students to 
improve teaching and learning



Experiential Learning Activity 3

Professional Community of Inquiry
…a group of  professionals involved in a process of 
empirical or conceptual inquiry into problematic 
situations.

Logistics:
- One Semester Long
- Recruitment
- Canvas Learning Management System
- Activities



Experiential Learning Activity 3

Examine the list of activities and events to 
be considered for the PCI.   

Goal: select activities and events that 
support the PCI learning outcome:

Reflect on power and privilege for various 
cultural groups and hierarchical roles on 
campus



Experiential Learning Activity 3
After activities:
- Discussions 
- Culminating project and event

Outcomes:
- Spring: 70 participants, 17 equity projects
- Fall: 25 participants
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